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1. Key Issue and Overview of Impact on the Field 

1.1  The need for professional development in the astronomy community 
Alongside enormous potential for forging new discoveries and building understanding of our            
physical universe, the U.S. astronomy community a faces steep challenges. Community members            
must acquire new knowledge and abilities in emerging disciplines that will drive cutting-edge             
research1. They must collaborate on a global scale and across disciplines. Collectively our             
community must overcome and reverse longstanding imbalances in who can participate and            
succeed in astrophysics and related fields.   

These challenges will be addressed through individual actions and professional practices, as well             
as through systematic changes to policies and allocated resources. In this paper we address the               
first of these channels: training individuals within the astronomy community to innovate,            
collaborate, lead, mentor, and teach in ways that are both highly effective and poised to support                
community members who are underrepresented or otherwise marginalized. Whereas such          
training is rarely a formal aspect of undergraduate or graduate curricula, it may occur across a                
range of career stages under the umbrella of professional development.  While an individual may 

 

 

a Herein we define the U.S. astronomy community as including scientists, engineers, technicians, and other staff at 
facilities, companies, and university departments that support astronomy research and education. 
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encounter a range of professional development opportunities, the most effective ones share            
specific characteristics that enable lasting implementation of new skills or knowledge. We            
describe these characteristics and supporting evidence in Section 1.4.  

 

 

1.2 Professional development supporting equity and inclusion 
The historic and ongoing underrepresentation of multiple groups in U.S. astronomy and related             
fields2–5 - both overall and in positions of leadership - limits the community’s overall              
productivity6,7 and its relevance to U.S. society. Achieving equity within the astronomy            
community requires expanding means of entry and inclusion for members of underrepresented or             
marginalized groups, and supporting those already in professional roles or on an            
astronomy-related career path. 
 
In order to retain and advance underrepresented individuals who are already “in the pipeline,”              
the astronomy community must engage in equitable and inclusive teaching, mentoring,           
collaboration, peer review, hiring, and promotion. In addition to overt bullying and            
harassment8–10, gender and/or racial/ethnic biases have been demonstrated in hiring11–13, salary14,           
development and promotion15–17, author order18, citations19, reference letters20,21, and colloquium          
invitations22, in a range of scientific and technical fields including astronomy. While policy             
revisions may help remove bias from some of these practices, professionals at all levels can               
further support equity and inclusion by aligning their individual practice with approaches that             
counteract implicit biases or even center the experiences of marginalized colleagues.  
 
Several community efforts have produced recommendations for generating equitable and          
inclusive astronomy workplaces. Below we provide a few examples of trainable professional            
practices that contribute to equitable and inclusive environments, drawn from recommendations           
by the Inclusive Astronomy meeting in June 2015 (“Nashville Recommendations”)4, the AAS            
Climate Site Visits program23, and LGBT+ Physicists and the AAS Committee for Sexual and              
Gender Minorities in Astronomy (SGMA)24. 

● Support organization members in receiving training that focuses on how best to mentor             
students and postdocs, including those from different backgrounds with consideration of           
issues particular to underrepresented, LGBT+, and/or disabled students.  

● Encourage opportunities for individuals in instructor or mentor roles to learn new            
pedagogical and assessment techniques, and to create inclusive classrooms and group           
spaces.  

2 

https://www.zotero.org/google-docs/?pqLz5D
https://www.zotero.org/google-docs/?jwvrpT
https://www.zotero.org/google-docs/?88FvqI
https://www.zotero.org/google-docs/?TT4ysB
https://www.zotero.org/google-docs/?CivfUL
https://www.zotero.org/google-docs/?KC914v
https://www.zotero.org/google-docs/?lOpwnd
https://www.zotero.org/google-docs/?aa5MCs
https://www.zotero.org/google-docs/?z4D8VS
https://www.zotero.org/google-docs/?yd0uR0
https://www.zotero.org/google-docs/?iZpign
https://www.zotero.org/google-docs/?w0SieU
https://www.zotero.org/google-docs/?njZ5el


● Provide training in recognizing and combating microaggressions, implicit bias, and          
stereotype threat. 

● All members of an organization should receive periodic training covering sexual           
harassment, bystander intervention, and the importance of inclusive academic spaces.          
These trainings should include content relevant to the astronomical workplace. 

1.3 Role in Decadal Survey 
The Astro 2020 Decadal Survey will generate many white papers describing key workforce             
issues in astronomy, including skill sets and career training needed to advance the astronomy              
field, and ongoing barriers to equitable participation. Professional development has been           
identified as a strategic approach to many of these issues, and we outline in this paper how it can                   
be leveraged most effectively to address multiple workforce challenges. 

1.4 What makes professional development effective 
In order to successfully adapt their professional practice, individuals must implement new            
concepts or approaches and persist in using them over the long term. This is the mark of                 
effective professional development, as opposed to learning experiences that raise awareness but            
don’t have any attributable change in practice, or only produce brief or superficial changes in               
practice. 

 
 
Effective professional development includes opportunities to implement new        
methods/approaches, with coaching and iteration25–31. As implementation in the workplace is           
the basic goal of professional training, it follows that training programs should support             
participants in transferring their experiences from a class or workshop setting to their actual              
workplace. Indeed, a wealth of research demonstrates the challenges of effectively           
implementing new methods30,32,33 and the value of expert coaching25,34–37. We emphasize that            
effective coaching requires experience in the coaching role as well as expertise in the activity               
being coached. Although peer-training or “train-the-trainers” models can be resource-efficient,          
they often sacrifice fidelity to research supporting the practices being trained, and may yield              
weaker outcomes27,38,39. 
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While much of the research above examines professional development for primary and            
secondary school (K-12) educators, prominent training opportunities for college physics and           
astronomy instructors also have grappled with how to introduce and model pedagogical methods             
in a workshop setting, such that they can be transferred to real classroom practice40–43. A               
prominent mentoring program in the biological sciences indicates the value of implementation            
planning and expert coaching toward successful adoption of research-based mentoring          
strategies44,45.  
 
Professional development should connect practices to underlying principles and rationales,          
so trainees can evaluate whether or how to employ them in a variety of contexts26,46,47.               
Recommended approaches or “best practices” in teaching, leadership, and other professional           
areas are often highly situational48,49, especially when boiled down to easily digestible “tips” or              
“hacks.” In contrast, articulating and reinforcing a framework that organizes new knowledge            
helps trainees access the knowledge and apply it in a relevant manner to different problems or                
contexts50,51. For instance, while a research-based strategy for teaching college-level physics           
may need to be modified for a range of class sizes or structures, instructors lacking deep                
understanding of why the strategy is effective are likely to remove essential aspects during              
modification52. Employing background knowledge and conceptual reasoning to apply methods          
appropriately is crucial, and is especially important for equity and inclusion. Many professional             
practices and initiatives can be made stronger and more equitable by consuming and applying              
research on identity, persistence, and the experiences of specific marginalized groups53–56. Yet            
bluntly extrapolating an approach shown to support marginalized individuals in a particular            
circumstance may be ineffective or even harmful in a different setting or with a different group. 
 
Effective professional development is learner-centered: it actively engages trainees and is           
adapted to their background, goals, and expertise. Numerous studies have demonstrated the            
advantages of active learning strategies toward conceptual understanding and critical thinking in            
formal education settings57–59. In a professional development environment, there likewise is           
evidence that structures requiring trainees to activate their own ideas and experiences will             
promote more growth than passive receipt of information28,29. Furthermore, training that is            
geared to specific challenges individuals face in their professional environment will ease the             
transition from learning to implementation. In the case of teacher development, training that is              
embedded in discipline-specific content (e.g. active learning methods for physics classes) yield            
larger student gains than teacher training that is divorced from the subject discipline26,30,60,61. We              
argue that training in other professional areas similarly will be most effective when it is               
grounded in trainees’ discipline and professional circumstances. 
 
Effective professional development requires investing enough time to digest, implement,          
and reflect on a new method. While there is no exact threshold for the minimum worthwhile                
time investment, studies indicate that one-time workshops lasting only a couple of hours yield              
meager outcomes for adopting new methods26,62. Successful professional development         
experiences for teachers typically require an investment of 30 hours or more30,63,64. Many other              
areas of professional practice can uphold individual examples of successful training programs            
but lack meta-analysis of a range of programs, that might distill a metric for total time                
investment. Qualitatively, professional development opportunities in any area must be long           
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enough to include the effective aspects above: in addition to learning the main elements of a new                 
approach, participants must engage with its rationale and spend time on planning and             
implementation. 
 
The characteristics above represent common elements drawn from multiple studies on           
professional training and development, which collectively span a range of disciplines and            
practices. They are not presented as a definitive list, and they should be weighed in               
consideration of the specific need that professional training would fulfill. Ultimately, the            
strongest evidence that any particular professional development opportunity is effective is based            
on assessing its outcomes: i.e., whether past participants have succeeded and persisted in             
adopting new practices. Moreover, we caution that self-reporting is a convenient but incomplete             
method for evaluating professional training, as participants often overestimate or misrepresent           
how they implement new practices52,65. 
 

2. Strategic Plan 

Professional development occurs and will occur in many arenas throughout the astronomy            
community, addressing a range of practices and skill areas and the needs of different              
organizations and individuals. As a general strategy to maximize the local and collective             
impacts of professional training, we recommend that organizations, projects, and funding           
agencies: 

 
1. Support professional development initiatives informed by research and whose efficacy          

can be demonstrated. 
 

2. Support initiatives that address equity and inclusion as an essential aspect of professional             
skills. 

 
These broad strategic pillars direct the community to leverage bodies of research on effective              
professional development, equity, and inclusion. They direct professional development         
programs and initiatives to report their outcomes with respect to how trainees conceptualize and              
implement professional skills, and consumers of professional development to be attentive to            
concrete outcomes.  Below are some specific pathways for enacting these strategies. 

 
Institutions and departments should align professional development opportunities with         
evaluation and promotion criteria, and invest in training that is demonstrably effective            
(Box 3). This could mean activating opportunities for individuals as they step into particular              
roles (e.g., managing a project or supervising a student). Professional development goals for             
individuals should be tied to assessable outcomes, and training opportunities should be sought             
that align with these outcomes and can be evaluated. Allocating personnel time toward targeted              
and substantial professional development - as opposed to an all-hands workshop that conveys             
information without supporting practice and implementation - is an up-front investment by            
institutions and projects that will yield long-range dividends.  
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Academic departments should utilize campus or inter-university resources for         
evidence-based teaching. Many universities house centers for teaching that offer courses for            
adopting effective teaching strategies, and/or provide curriculum development consultation.         
Alternatively, there are national-level programs on effective methods for college-level teaching;           
we list some examples in the Appendix. Departments should encourage their faculty and             
instructors to engage with these local or national programs, and provide teaching credits or other               
formal support to invest the necessary time for effective training. Likewise, graduate student             
teaching roles should be approached as an opportunity to implement evidence-based practices,            
and departments should support graduate students in receiving effective professional          
development as instructors. Training in evidence-based teaching has been shown to have a             
positive or neutral effect on graduate students’ research preparedness and productivity, rather            
than detracting from research66. 
 
Institutions and projects should leverage professional development toward their overall          
goals for inclusion. This could include training relevant personnel in inclusive practices for             
leadership, mentoring, and hiring. Metrics for advancing inclusive practices within an institution            
or project should be developed, tracked, and reported as part of overall outcomes for              
diversity/inclusion. Likewise, professional or workforce development initiatives should address         
and report on how trainees apply new skills and knowledge toward equity and inclusion. Finally,               
institutions and projects should recognize and reward practices such as mentoring and committee             
work, that are disproportionately taken on by members of underrepresented groups67–69. 
 
Funding agencies should evaluate proposed professional development activities based on          
how the activities are informed by professional development research, and how their            
outcomes will be demonstrated. These standards should be applied to standalone proposals and             
to professional development activities proposed within scientific or technical research proposals           
(e.g. “broader impacts” activities for NSF science proposals). 
 
Institutions, projects, and funding agencies should support professional development         
activities that specifically address equity and inclusion in professional practices. For           
instance, successfully proposed activities could incorporate research on how approaches impact           
members of different demographic groups, and define outcomes in relation to project or             
institutional goals for equity and inclusion. The first two programs in our Appendix are              
examples that directly address equity and inclusion as a component of other professional skills              
(teaching, leadership, and teamwork). 

 
Professional agencies such as AAS should disseminate “best practices” in a range of             
professional activities, along with research in support. Agencies can play an important role in              
encouraging effective and inclusive practices as informed by research and community expertise.            
Since these will be employed most effectively with attention to their underlying theories or              
rationales, agencies should report supporting research and situational contexts for recommended           
practices. 
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3. Organization, Partnerships, and Current Status 
Professional development occurs in many arenas throughout the astronomy community, with           
programs and workshops addressing a range of practices and skill areas, and the needs of               
different organizations and individuals. We believe our description of effective professional           
development characteristics and our recommendations can be further served by examples of            
actual programs and workshops. Although a comprehensive list of existing programs is beyond             
the scope of this paper, we wish to provide some examples illustrating the effective professional               
development characteristics we have outlined herein, and our broad strategic recommendations.           
In the Appendix that follows, we list a few programs the authors have experienced and ways they                 
align with effective professional development, and with supporting equity and inclusion within            
the astronomy community. Our list is not an endorsement of these examples over similar              
programs, nor is it an evaluation that they are fully effective and inclusive. We note that some of                  
these programs are implemented in coordination with national professional organizations (e.g.,           
AAS, AAPT).  
 

Appendix: Examples of effective professional development in the 
astronomy community 
This appendix contains some professional development programs the authors have experienced           
and ways they align with effective professional development, and with supporting equity and             
inclusion. Our list is not an endorsement of these examples over similar programs, nor is it an                 
evaluation that they are fully effective and inclusive. 
 
ISEE Professional Development Program (PDP)70,71  
https://isee.ucsc.edu/programs/pdp 
Professional skills: College-level teaching 
Audience: STEM graduate students and postdocs, with the majority being from astronomy and             
physics fields 
History: Annual program since 2001, with 662 participants through 2019. 
Program summary: PDP participants attend three workshops, design a teaching activity in small             
teams with coaching, teach their activity to a group of undergraduate students, evaluate students’              
learning gains, and complete a written reflection on how they implemented pedagogical            
strategies informed by research. The total time investment for a first-time participant is ~90              
hours. Returning participants have structured opportunities for practice and reflection on           
leadership. 
Alignment with effective professional development: Implementing new methods with coaching is           
integral to the program. Participants teach activities in their own disciplines. The PDP             
instructional team holds expertise in professional development, expertise in inquiry-based          
teaching and supporting research, and expertise in astrophysics and other STEM disciplines.            
Reflection is built into many aspects of the experience. Studies of PDP outcomes have              
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demonstrated that participants implement the specific teaching strategies they have learned in the             
program and measure learning gains by the students they teach70. 
Support of equitable & inclusive practices: Each participant reads an overview of equity and              
inclusion considerations in STEM and a primary research article on support strategies for             
underrepresented students in STEM disciplines. Each team of participants creates a plan for how              
their teaching activity will align with an idea from research on equity and inclusion (for example,                
supporting learners’ STEM identity)72. A pre- and post-program study with the 2008 and 2009              
PDP cohorts found significant improvement in responses to a survey question on engaging a              
diverse undergraduate population via teaching and research73. Assessment tools are being           
refined to evaluate recent cohorts’ understanding and application of equity and inclusion            
principles.  
 
New Faculty Workshop for physics and astronomy faculty40 

https://www.aapt.org/Conferences/newfaculty/nfw.cfm 

Professional skills: College-level teaching 
Audience: Pre-tenure physics and astronomy faculty 
History: The New Faculty Workshop is sponsored by the American Association of Physics             
Teachers (AAPT), AAS, APS, and AIP. The workshop began in 1996 and currently is held               
twice per year, with ~50-80 participants per workshop. A 2008 evaluation noted that the              
workshop was attended by ~25% of U.S. physics and astronomy faculty hired between             
1996-2007 40. 
Program summary: Participants attend an intensive four-day workshop with large- and           
small-group sessions covering a range of instructional challenges, as well as strategies for             
navigating the first years of a faculty appointment. Participants have the option of joining a               
Faculty Online Learning Community (FOLC) to continue supporting one another’s teaching           
development after the workshop42,43. 
Alignment with effective professional development: Workshop instructors bring deep experience          
in physics teaching, education research, and professional development. Although the          
workshop’s ~40-hour duration is consistent with the time investment required for effective            
professional development in teaching, a program evaluation noted that its effectiveness could be             
increased with deeper opportunities for practicing and being coached on individual instructional            
strategies, expanding from the workshop’s transmission-based approach covering a broad range           
of strategies40. The FOLC provides opportunities for participants to describe ongoing           
implementation of teaching methods and receive feedback from peers and an experienced            
facilitator43.  
Support of equitable & inclusive practices: The workshop includes sessions on developing            
inclusive classrooms and adopting teaching strategies that are informed by research on equity             
and inclusion. 
 
Project Kaleidoscope (PKAL) STEM Summer Leadership Institute (SLI)74  
https://www.aacu.org/summerinstitutes/sli/2019 
Professional skills: Leadership; teamwork; STEM higher education transformation 
Audience: Early and mid-career STEM faculty, PIs of STEM reform initiatives, administrators of             
STEM academic units 
History: Annual program since 1996, ~20-40 participants per year. 
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Program summary: SLI participants attend a 5-day intensive, culminating in plans for action on              
a STEM reform project and on their own personal leadership growth. The total time investment               
(including pre-readings and follow-up consultation with mentors) is ~60 hours.  
Alignment with effective professional development: The SLI blends theory and practice, employs            
active-learning strategies, and closely pairs experienced mentors with participants. 
Support of equitable & inclusive practices: Institute readings include consideration of STEM            
demographics and case studies in bias. SLI curriculum weaves understandings of systemic power             
and privilege into discussions of undergraduate STEM and in participants’ leadership           
development.  
 
Astronomy Ambassadors  
https://aas.org/outreach/aas-astronomy-ambassadors-program 
Professional skills: Science communication 
Audience: Early-career astronomers 
History: Astronomy Ambassadors is a program run by the American Astronomical Society            
(AAS) and the Astronomy Society of the Pacific (ASP) in partnership with members of the               
Center for Astronomy Education (CAE) and other organizations. Workshops have been held            
annually at AAS winter meetings since 2013, and occasionally at other AAS meetings. Each              
workshop serves 26-30 participants. 
Program summary: Astronomers accepted into the program participate in an 8-hour workshop            
with exercises for how to communicate science concepts to an audience and demonstrations of              
hands-on activities (e.g., creating scale models of the solar system). After the workshop,             
participants receive resources for classroom activities and access to an online forum where they              
can communicate with other current and former Ambassadors. 
Alignment with effective professional development: The workshop is tailored to address relevant            
forms of communication for early-career astronomers, including professional presentations,         
hands-on outreach activities, informal conversations. Through the workshop and online forum,           
participants are given coaching and opportunities to brainstorm and iterate on outreach efforts. 
Support of equitable & inclusive practices: Ambassadors are encouraged to seek out venues with              
diverse audiences for their outreach activities. Based on logged outreach activities, Ambassadors            
engage with an average audience of 75 people ranging from preschool age to senior citizens;               
most events serve K-12 students, their parents, and their teachers. The program tracks the              
demographics of Ambassadors and aims to build cohorts of participants from diverse gender,             
racial, cultural, and institutional backgrounds. 
 
University of Colorado Boulder Science Speak-Easy  
Professional skills: Oral communication 
Audience: Early career researchers at CU Boulder (postdocs and graduate students), representing            
multiple science disciplines 
History: Annual program since 2018, begun as a collaboration between Fiske Planetarium and             
the University of Colorado Astrophysical and Planetary Sciences Department. There were 17            
participants in 2018 and 18 participants in 2019. 
Program summary: Oral communication training can improve the career outcomes of           
scientists75,76. The Speak-Easy program helps early-career researchers practice and improve their           
science communication skills, and helps build a network of early-career researchers who are             
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interested in ongoing skill development. The program briefly addresses science communication           
career paths and supplies a list of resources and opportunities to continue with outreach. 
Alignment with effective professional development: Trained communicators provide hands-on         
coaching to new participants to improve their approach to communication. Participants actively            
engage in the practical steps of putting together a successful talk, practice their speaking in front                
of other participants, and use feedback from peers to work toward a final polished talk. Each                
year the workshop is adapted to the goals and interests of participants, based on feedback from                
the previous year. 
Support of equitable & inclusive practices: Speak-Easy draws from the Nashville           
Recommendations for creating an inclusive environment4, such as establishing norms and           
preferred gender pronouns and creating space for constructive peer feedback. The workshop            
focuses on confidence-building practices and holds sessions for participants to collaboratively           
address imposter syndrome.  
 
Akamai Mentor Workshop 
https://akamaihawaii.org/mentor-workshop/ 
Professional skills: Mentoring students for engineering, computer science, and science projects 
Audience: Professionals at observatories and other STEM industry sites on Maui and Hawai‘i             
Island  
History: Offered since 2013 as part of the Akamai Workforce Initiative run by ISEE.  
Program summary: Mentors attend a two-day workshop on mentoring strategies, prior to            
mentoring an eight-week intern project at their organization. The workshop features discussions            
and time for each mentor to develop a Mentor Plan. Akamai interns are 2nd- to 4th-year college                 
students from the state of Hawai‘i, matched to projects based on their disciplinary background              
and other technical skills. Only mentors (STEM professionals) attend the Mentor Workshop.            
The Akamai internship program  
Alignment with effective professional development: Each participant develops a Mentor Plan that            
is tailored to the intern and project they will mentor that summer. Both the workshop and the                 
Mentor Plan are structured around concepts such as STEM identity and transferable STEM             
practices (e.g., defining requirements, designing experiments), and each mentor devises concrete           
ways they can support their intern’s growth in these areas. The workshop uses discussions to               
draw from mentors’ prior experience. 
Support of equitable & inclusive practices: Mentors complete a reading and discussion on STEM              
identity, and each mentor plans one “Design Element” for the 8-week project that will support               
their intern’s STEM identity. Akamai interns have been found to persist in STEM at a rate of                 
84% for underrepresented students and 87% for non-underrepresented students, at least three            
years out from their intern experience77. 
 
 

  

10 

https://www.zotero.org/google-docs/?2IlFzl
https://akamaihawaii.org/mentor-workshop/
https://www.zotero.org/google-docs/?Q4aT5M


References 

1. President’s Council of Advisors on Science and Technology (PCAST). Transformation and 
Opportunity: The Future of the U.S. Research Enterprise. (2012). Available at: 
https://obamawhitehouse.archives.gov/sites/default/files/microsites/ostp/pcast_future_research
_enterprise_20121130.pdf. (Accessed: 12th June 2019) 

 
2. Ivie, R., Anderson, G. & White, S. African Americans & Hispanics among Physics & 

Astronomy Faculty. (2014) 
 
3. Merner, L. & Tyler, J. African American, Hispanic, and Native American Women among 

Bachelors in Physical Sciences and Engineering: Results from 2003–2013 Data of the 
National Center for Education Statistics. (2017) 

 
4. Inclusive Astronomy collaborators. Inclusive Astronomy 2015 Recommendations (‘Nashville 

Recommendations’). Google Docs (2016). Available at: 
https://docs.google.com/document/d/1JipEb7xz7kAh8SH4wsG59CHEaAJSJTAWRfVA1Mf
YGM8. (Accessed: 5th June 2019) 

 
5. Porter, A. M. & Ivie, R. Women in Physics and Astronomy, 2019. (2019). Available at: 

https://www.aip.org/statistics/reports/women-physics-and-astronomy-2019. (Accessed: 22nd 
June 2019) 

 
6. Hong, L. & Page, S. E. Groups of diverse problem solvers can outperform groups of 

high-ability problem solvers. Proc. Natl. Acad. Sci. 101, 16385–16389 (2004) 
 
7. Kleinberg, J. & Raghu, M. Team Performance with Test Scores. ACM Trans Econ Comput 6, 

17:1–17:26 (2018) 
 
8. Clancy, K. B. H., Nelson, R. G., Rutherford, J. N. & Hinde, K. Survey of Academic Field 

Experiences (SAFE): Trainees Report Harassment and Assault. PLOS ONE 9, e102172 (2014) 
 
9. Clancy, K. B. H., Lee, K. M. N., Rodgers, E. M. & Richey, C. Double jeopardy in astronomy 

and planetary science: Women of color face greater risks of gendered and racial harassment. J. 
Geophys. Res. Planets 122, 1610–1623 (2017) 

 
10. National Academies of Sciences, E. Sexual Harassment of Women: Climate, Culture, and 

Consequences in Academic Sciences, Engineering, and Medicine. (2018). doi:10.17226/24994 
 
11. Steinpreis, R. E., Anders, K. A. & Ritzke, D. The Impact of Gender on the Review of the 

Curricula Vitae of Job Applicants and Tenure Candidates: A National Empirical Study. Sex 
Roles 41, 509–528 (1999) 

 

11 

https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi


12. Moss-Racusin, C. A., Dovidio, J. F., Brescoll, V. L., Graham, M. J. & Handelsman, J. 
Science faculty’s subtle gender biases favor male students. Proc. Natl. Acad. Sci. 109, 
16474–16479 (2012) 

 
13. Eaton, A. A., Saunders, J. F., Jacobson, R. K. & West, K. How Gender and Race 

Stereotypes Impact the Advancement of Scholars in STEM: Professors’ Biased Evaluations of 
Physics and Biology Post-Doctoral Candidates. Sex Roles (2019). 
doi:10.1007/s11199-019-01052-w 

 
14. Freund, K. M. et al. Inequities in Academic Compensation by Gender: A Follow-up to 

the National Faculty Survey Cohort Study. Acad. Med. J. Assoc. Am. Med. Coll. 91, 
1068–1073 (2016) 

 
15. Turner, C. S. V. & Myers Jr., S. L. Faculty of color in academe : bittersweet success /. 

(Allyn and Bacon, 2000) 
 
16. Eagly, A. H. & Karau, S. J. Role congruity theory of prejudice toward female leaders. 

Psychol. Rev. 109, 573–598 (2002) 
 
17. Ridgeway, C. L. Gender, Status, and Leadership. J. Soc. Issues 57, 637–655 (2001) 
 
18. Broderick, N. A. & Casadevall, A. Gender inequalities among authors who contributed 

equally. eLife 8, (2019) 
 
19. Caplar, N., Tacchella, S. & Birrer, S. Quantitative evaluation of gender bias in 

astronomical publications from citation counts. Nat. Astron. 1, 0141 (2017) 
 
20. Madera, J. M., Hebl, M. R. & Martin, R. C. Gender and letters of recommendation for 

academia: agentic and communal differences. J. Appl. Psychol. 94, 1591–1599 (2009) 
 
21. Dutt, K., Pfaff, D. L., Bernstein, A. F., Dillard, J. S. & Block, C. J. Gender differences in 

recommendation letters for postdoctoral fellowships in geoscience. Nat. Geosci. 9, 805–808 
(2016) 

 
22. Nittrouer, C. L. et al. Gender disparities in colloquium speakers at top universities. Proc. 

Natl. Acad. Sci. 115, 104–108 (2018) 
 
23. AAS Site Visit Oversight Committee. Best Practices for an Inclusive Climate. (2018) 
 
24. Ackerman, N. et al. LGBT+ Inclusivity in Physics and Astronomy: A Best Practices 

Guide. ArXiv180408406 Astro-Ph Physicsphysics (2018) 
 
25. Bush, R. N. Effective Staff Development. (1984) 
 
 

12 

https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi


26. Darling-Hammond, L., Wei, R. C., Andree, A., Richardson, N. & Orphanos, S. 
Professional Learning in the Learning Profession: A Status Report on Teacher Development 
in the United States and Abroad. (National Staff Development Council, 2009) 

 
27. Guskey, T. R. & Yoon, K. S. What Works in Professional Development? Phi Delta 

Kappan 90, 495–500 (2009) 
 
28. Ermeling, B. A. Tracing the effects of teacher inquiry on classroom practice. Teach. 

Teach. Educ. 26, 377–388 (2010) 
 
29. Loucks-Horsley, S., Stiles, K., Mundry, S. & Love, N. Designing Professional 

Development for Teachers of Science and Mathematics. (2010). doi:10.4135/9781452219103 
 
30. Gulamhussein, A. Teaching the Teachers: Effective Professional Development in an Era 

of High Stakes Accountability. (2013) 
 
31. Ebert-May, D. et al. Breaking the Cycle: Future Faculty Begin Teaching with 

Learner-Centered Strategies after Professional Development. CBE—Life Sci. Educ. 14, ar22 
(2015) 

 
32. Guskey, T. R. Professional development and teacher change. Teach. Teach. Theory 

Pract. 8, 381–391 (2002) 
 
33. Henderson, C., Beach, A. & Famiano, M. Promoting instructional change via 

co-teaching. Am. J. Phys. 77, 274–283 (2009) 
 
34. Truesdale, W. The implementation of peer coaching on the transferability of staff 

development to classroom practice in two selected Chicago public elementary schools. Thesis 
Ed Loyola Univ. Chic. (2003) 

 
35. Knight, J. Coaching: Approaches & perspectives. (Corwin Press, 2009) 
 
36. Batt, E. G. Cognitive coaching: A critical phase in professional development to 

implement sheltered instruction. Teach. Teach. Educ. 26, 997–1005 (2010) 
 
37. Thakore, B. K., Naffziger-Hirsch, M. E., Richardson, J. L., Williams, S. N. & McGee, R. 

The Academy for Future Science Faculty: randomized controlled trial of theory-driven 
coaching to shape development and diversity of early-career scientists. BMC Med. Educ. 14, 
160 (2014) 

 
38. Holloway, J. H. The Promise and Pitfalls of Site-Based Management. Educ. Leadersh. 

57, 81–82 (2000) 
 
39. Corcoran, T., Fuhrman, S. H. & Belcher, C. L. The District Role in Instructional 

Improvement. Phi Delta Kappan 83, 78–84 (2001) 

13 

https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi


 
40. Henderson, C. Promoting instructional change in new faculty: An evaluation of the 

physics and astronomy new faculty workshop. Am. J. Phys. 76, 179–187 (2008) 
 
41. Prather, E. E. & Brissenden, G. Development and Application of a Situated 

Apprenticeship Approach to Professional Development of Astronomy Instructors. Astron. 
Educ. Rev. 7, 1–17 (2008) 

 
42. Rundquist, A. et al. Faculty Online Learning Communities to support physics teaching. in 

279–282 (2015) 
 
43. Corbo, J. C., Rundquist, A., Henderson, C. R. & Dancy, M. H. Using asynchronous 

communication to support virtual faculty learning communities. in 84–87 (2016) 
 
44. Pfund, C. et al. Training Mentors of Clinical and Translational Research Scholars: A 

Randomized Controlled Trial. Acad. Med. J. Assoc. Am. Med. Coll. 89, 774–782 (2014) 
 
45. Pfund, C., Branchaw, J. & Handelsman, J. Entering Mentoring (9781464184901) | 

Macmillan Learning. (2015). Available at: 
http://www.macmillanlearning.com/Catalog/product/enteringmentoring-revised-pfund. 
(Accessed: 15th May 2019) 

 
46. Prather, E. E. & Brissenden, G. Development and Application of a Situated 

Apprenticeship Approach to Professional Development of Astronomy Instructors. Astron. 
Educ. Rev. 7, 1–17 (2008) 

 
47. Byars-Winston, A., Gutierrez, B., Topp, S. & Carnes, M. Integrating Theory and Practice 

to Increase Scientific Workforce Diversity: A Framework for Career Development in 
Graduate Research Training. CBE Life Sci. Educ. 10, 357–367 (2011) 

 
48. Chemers, M. M. Leadership Effectiveness: An Integrative Review. in Blackwell 

Handbook of Social Psychology: Group Processes 376–399 (John Wiley & Sons, Ltd, 2001). 
doi:10.1002/9780470998458.ch16 

 
49. Henderson, C. & Dancy, M. H. Barriers to the use of research-based instructional 

strategies: The influence of both individual and situational characteristics. Phys. Rev. Spec. 
Top. - Phys. Educ. Res. 3, 020102 (2007) 

 
50. National Research Council. How People Learn: Brain, Mind, Experience, and School: 

Expanded Edition. (1999). doi:10.17226/9853 
 
51. Ambrose, S. A. et al. How Learning Works: Seven Research-Based Principles for Smart 

Teaching. (Jossey-Bass, 2010) 
 
 

14 

https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi


52. Dancy, M., Henderson, C. & Turpen, C. How faculty learn about and implement 
research-based instructional strategies: The case of Peer Instruction. Phys. Rev. Phys. Educ. 
Res. 12, (2016) 

 
53. Carlone, H. B. & Johnson, A. Understanding the science experiences of successful 

women of color: Science identity as an analytic lens. J. Res. Sci. Teach. 44, 1187–1218 (2007) 
 
54. Hurtado, S., Cabrera, N. L., Lin, M. H., Arellano, L. & Espinosa, L. L. Diversifying 

Science: Underrepresented Student Experiences in Structured Research Programs. Res. High. 
Educ. 50, 189–214 (2009) 

 
55. Hazari, Z., Sonnert, G., Sadler, P. M. & Shanahan, M.-C. Connecting high school physics 

experiences, outcome expectations, physics identity, and physics career choice: A gender 
study. J. Res. Sci. Teach. n/a-n/a (2010). doi:10.1002/tea.20363 

 
56. Estrada, M., Woodcock, A., Hernandez, P. R. & Schultz, P. W. Toward a Model of 

Social Influence that Explains Minority Student Integration into the Scientific Community. J. 
Educ. Psychol. 103, 206–222 (2011) 

 
57. Prince, M. Does Active Learning Work? A Review of the Research. J. Eng. Educ. 93, 

223–231 (2004) 
 
58. Freeman, S. et al. Active learning increases student performance in science, engineering, 

and mathematics. Proc. Natl. Acad. Sci. 111, 8410–8415 (2014) 
 
59. Styers, M. L., Van Zandt, P. A. & Hayden, K. L. Active Learning in Flipped Life Science 

Courses Promotes Development of Critical Thinking Skills. CBE—Life Sci. Educ. 17, ar39 
(2018) 

 
60. Saxe, G. B., Gearhart, M. & Nasir, N. S. Enhancing Students’ Understanding of 

Mathematics: A Study of Three Contrasting Approaches to Professional Support. J. Math. 
Teach. Educ. 4, 55–79 (2001) 

 
61. Blank, R. K., De las Alas, N., Smith, C. & Council of Chief State School Officers. Does 

teacher professional development have effects on teaching and learning?: analysis of 
evaluation findings from programs for mathematics and science teachers in 14 states. 
(Council of Chief State School Officers, 2008) 

 
62. Henderson, C., Finkelstein, N. & Beach, A. Beyond Dissemination in College Science 

Teaching: An Introduction to Four Core Change Strategies. J. Coll. Sci. Teach. 39, 18–25 
(2010) 

 
63. French, V. W. Teachers Must Be Learners, Too: Professional Development and National 

Teaching Standards. NASSP Bull. 81, 38–44 (1997) 
 

15 

https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi


64. Yoon, K. S., Duncan, T., Lee, S. W.-Y., Scarloss, B. & Shapley, K. L. Reviewing the 
evidence on how teacher professional development affects student achievement. (2007) 

 
65. Ebert-May, D. et al. What we say is not what we do: Effective evaluation of faculty 

professional development programs. BioScience 61, 550–558 (2011) 
 
66. Shortlidge, E. E. & Eddy, S. L. The trade-off between graduate student research and 

teaching: A myth? PLOS ONE 13, e0199576 (2018) 
 
67. Padilla, A. M. Ethnic Minority Scholars; Research, and Mentoring: Current and Future 

Issues. Educ. Res. 23, 24–27 (1994) 
 
68. Bilimoria, D. & Stewart, A. J. ‘Don’t Ask, Don’t Tell’: The Academic Climate for 

Lesbian, Gay, Bisexual, and Transgender Faculty in Science and Engineering. NWSA J. 21, 
85–103 (2009) 

 
69. Social Sciences Feminist Network Research Interest Group. The Burden of Invisible 

Work in Academia: Social Inequalities and Time Use in Five University Departments. 
Humboldt J. Soc. Relat. 39, 228–245 (2017) 

 
70. Hunter, L. et al. Cultivating Scientist-and Engineer-Educators 2010: The Evolving 

Professional Development Program. in Learning from Inquiry in Practice 436, 3 (2010) 
 
71. Seagroves, S. et al. Designers’ Perspectives on Effective Professional Development for 

Scientist- and Engineer-Educators. in Learning from Inquiry in Practice 436, 535–546 (2010) 
 
72. Hunter, L. et al. Diversity and Equity in the Lab: Preparing Scientists and Engineers for 

Inclusive Teaching in Courses and Research Environments. in Learning from Inquiry in 
Practice 436, 50–70 (2010) 

 
73. Metevier, A. J., Hunter, L., Goza, B. K., Raschke, L. M. & Seagroves, S. Improvements 

in Professional Development Program Participants’ Understandings about Inclusive Teaching. 
in Learning from Inquiry in Practice 436, 515–532 (2010) 

 
74. Elrod, S. & Kezar, A. Developing Leadership in STEM Fields: The PKAL Summer 

Leadership Institute. J. Leadersh. Stud. 8, 33–39 (2014) 
 
75. McCann, B. M., Cramer, C. B. & Taylor, L. G. Assessing the Impact of Education and 

Outreach Activities on Research Scientists. J. High. Educ. Outreach Engagem. 19, 65–78 
(2015) 

 
76. De Clercq, C., De Schauwers, J., de Wasseige, G. & van Laer, J. A better communicator 

is always a better scientist, or the reason why every PhD student should engage in science 
outreach. Proc. Sci. 301 ICRC2017, (2017) 

 

16 

https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi


77. Barnes, A. et al. Successfully Building a Diverse Telescope Workforce: The Design of 
the Akamai Internship Program in Hawai’i. in (2018) 

 
 

17 

https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi
https://www.zotero.org/google-docs/?DJNdoi

